
1 INTRODUCTION
My experience of visiting English classrooms in Oman suggests that a wide

range of practices exist regarding the use of the L1, which in this case is Arabic. In
some classrooms Arabic is widely used while in others teachers keep it to a
minimum. There have been a few studies in Oman in recent years to investigate
how teachers of English use Arabic and why, and the purpose of this study is to add
to this research by investigating the practices and beliefs of teachers of English in
my region.   

2 THE L1 IN L2 LEARNING
“'To use or not to use the mother tongue?' – this has been one of the greatest

dilemmas in the foreign language class for nearly a century” (Medgyes, 1999:62).
The literature reflects the uncertainties which surround this issue and various
positions have been argued for. Nation (2003), for example, thinks that the first
language can play an important role in conveying meaning in L2 teaching, although
learners should be exposed to the L2 as much as possible. Jin (2003) argues that
research shows that the mother tongue can play an essential role in L2 learning. Van
Patten (2003) states that when behaviourism was the theory that underpinned
language teaching methodologies the use of the L1 was seen as a problem in L2
teaching. More recently, though, he notes, attitudes to L1 use in L2 learning have
become more positive, with the L1 being seen as a resource which can support L2
learning. Prodromou (2000) also expresses positive views about the contribution to
L2 learning that the L1 can make. McCann (2005) suggests that translation can be
used to clarify language structures. Moreover, Cameron (2001) points to a range of
ways that the L1 might be used in young learner classrooms, such as for translating
words and sentences, giving feedback, discipline, informal talk, and talking about
language.
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Three studies conducted in Oman should also be noted here. Al-Hinai (2006)
found that Arabic was widely used in the English classes he studied and the main
reason teachers gave for this was learners’ low level of proficiency in English. Al-
Alawi (2008) reported a more varied picture, with two of the teachers in his study
using the L1 frequently and another two avoiding it altogether. Overall, the teachers
in this study felt that using the L1 had some benefits. Al-Hadrami (2008) reported
varying degrees of Arabic use in the work of four teachers of English; all the
teachers agreed that the L1 can be useful, particularly for explaining vocabulary and
concepts, but three out of the four were also opposed to the excessive use of Arabic.
All of the above studies were based on classroom observations and interviews.
These three studies also highlight various other relevant papers which inform
debates about the use of the L1 (e.g. Atkinson, 1987; Cole, 1999; Gill, 2005, Harbord,
1992; Schweers, 1999; Tang, 2002; Turnbull, 2001). 

3 METHODOLOGY 

3.1 Research Questions
This study addressed the following questions: 
1. What are the beliefs of English teachers in Sharqiya North about using

Arabic in the English classroom? 
2. How often do English teachers say they use Arabic in their classes? 
3. According to the teachers who say they use Arabic, for what reasons do

they do so? 
4. To what extent do the teachers feel that their learners use Arabic in English

lessons? 
5. What are the learners’ views about the use of Arabic in English lessons,

according to the teachers? 

3.2 Context and Participants
My research took place in the Sharqiya North region of Oman. Using cluster

sampling (see Bryman, 2008) I randomly selected 42 schools from a total of 84 in my
region, then sent questionnaires to all the teachers of English in those schools. I sent
out 205 questionnaires and 150 were returned, a response rate of just over 73%. 

The respondents’ profile was as follows. In terms of school type, 8.7% taught in
General schools, 52% in Basic schools and 39.3% in schools where both Basic and
General education curricula were taught. In terms of experience of teaching English,
38% had 1-5 years, 25.3% 6-10 and 36% more than 10 years. The teachers were also
asked about the grades they taught and these covered the full range from Grade 1
to Grade 12 (several teachers taught more than one grade). Grade 9 was taught by
33% of the respondents, followed by Grade 8 with 31%. Grade 11 was that least
widely taught, by 21% of respondents. On the basis of this profile we can conclude
that this sample of teachers was quite diverse, covering many different grades,
different school types, and degrees of experience.
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3.3 Data Collection and Analysis
The study utilized a survey approach and data were collected via a

questionnaire. The content of the questionnaire was influenced by my experience of
English teachers and classrooms in Oman as well as by the literature referred to
earlier. In designing the instrument I also consulted the relevant methodological
literature for advice on making the questionnaire more effective (see, for example,
Bryman, 2008). The questionnaire was piloted with seven teachers and revised on
the basis of the feedback and results that I received through this process. 

The questionnaire had five sections. The first elicited background information,
while the second asked teachers for their opinions on a number of statements about
the use of the L1 in teaching English. The third section focused on the teachers’ use
of Arabic in the classroom while section four asked about learners’ L1 use. The final
part of the questionnaire elicited teachers’ views on how their learners feel about the
use of the L1.

The data were analyzed using a software package called SPSS. Munn & Drever
(2004) suggest that simple questionnaire analysis can be conducted without the
support of computers, but others such as Dörnyei (2003) do recommend the use of
statistical packages, and I would agree with the latter view. Closed questionnaire
items were converted into numbers and transferred into SPSS, which was then used
to calculate descriptive statistics and to produce the tables and graphs presented
below. 

4 FINDINGS

4.1 Beliefs about L1 Use
In Part 2 of the questionnaire the teachers were asked to give their opinions on

11 statements about using Arabic in English language classrooms. A five-point
Likert scale of agreement was used and the results are presented in Table 1 below,
collapsed into three categories and in descending order according to percentage of
teachers agreeing with each. 

As the table shows, three statements received high levels of agreement. Over
90% of respondents agreed that English should be spoken as much as possible by
teachers and learners during English lessons; over 85% believed that Arabic should
be minimized with older learners, while just over 80% felt that the use of the L1 was
not compatible with a communicative approach to teaching English. At the lower
end of the table, only just over 29% agreed that learners should be allowed to use
their L1, while a little more than 35% felt that teachers’ use of Arabic was associated
with a lack of confidence in their own knowledge of English. Also, 40% agreed that
teachers should be allowed to use the L1.

4.2 Teachers’ Use of Arabic
Teachers were asked how frequently they used Arabic in lessons. Just over 51%

said they did ‘sometimes’, while 34% said they did ‘rarely’. 4.7% said they never
used Arabic, while a total of 10% said they did often or very often. 
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Teachers who said they used Arabic sometimes, often or very often were then
asked to indicate the reasons for which they did so. Table 2 summarizes the results
for this question by showing the frequency with which each reason was selected.

As this table shows, according to these teachers the three most common reasons
for using Arabic were clarifying abstract ideas, explaining new words, and
explaining grammar.
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Table 2: Teachers’ reasons for using the L1
Reasons
Clarifying abstract ideas
Explaining new words 
Explaining grammar
Explaining differences in the use of L1 and L2 rules
Informal, friendly talk with pupils
Translating words or sentences 
Discipline and class control 
Introducing new topics
Giving instructions
Attendance taking
Checking understanding
Correcting learners’ spoken errors 
Focusing learners’ attention
Testing 
Eliciting language

Frequency
67
57
56
52
45
42
39
30
29
27
26
25
24
22
13

Table 1: Teachers’ beliefs about the use of the L1
Statements
Teachers and learners should speak English as much as possible in
English lessons
With older learners teachers should keep the use of Arabic to a minimum
In a communicative approach to English teaching, teachers should not
use Arabic
Learners prefer a teacher who knows their mother tongue
The use of Arabic by learners has a negative effect on learning of English
Learning English is improved when the teacher knows the learners’
mother tongue
The use of Arabic by the teacher has a negative effect on learning of
English
Using Arabic is necessary with younger learners of English
The teacher should be allowed to use Arabic
Teachers use Arabic when they lack confidence in their own knowledge
of English
The learners should be allowed to use their mother tongue

Agree Unsure Disagree 
92.0 1.3 6.7

85.3 5.3 9.3
80.7 11.3 8.0

68.0 13.3 18.7
64.7 8.0 27.3
58.0 16.0 26.0

57.3 15.3 27.3

55.3 12.0 32.7
40.0 12.7 47.3
35.3 14.0 50.7

29.3 18.7 52.0



4.3 How Learners Use Arabic
Part 4 of the questionnaire asked teachers who allowed their learners to use

Arabic to specify when they allowed them to do so. Table 3 presents the results for
this question.

The most common reason for learners’ use of the L1, according to these results,
was translating an English word into Arabic to show their understanding of it.
Asking how to say something in English was also a common reason for learners’ use
of the L1, as was asking questions about grammar. 

4.4 Learners’ Views about Using Arabic
The final questionnaire item asked the teachers how they think their learners feel

about the use of the L1. Table 4 summarizes their responses. 

This table shows a spread of responses, with the most common (26.9%) being
‘they want the teacher to use Arabic as little as possible’. At the same time, though,
20.7% said they believed their learners want the teacher to use Arabic as much as
possible. Only 11.7% of the teachers felt their learners wanted them to use English
all the time.
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Table 3: Reasons for learners’ L1 use
Reasons
Translating an L2 word into L1 to show they understand it
Asking ‘how do we say X in English?’
Asking questions about grammar
Translating a text from L2 to L1 to show they understand it
Talking in pairs and groups
Translating as a test
Answering the teacher’s questions about grammar

Frequency
83
73
70
33
24
24
24

Table 4: Learners’ views about L1 use, according to teachers
Response
I do not know how my students feel about this issue
They want the teacher to use Arabic all the time
They want the teacher to use Arabic as much as possible
They want a balance of Arabic and English
They want the teacher to use Arabic as little as possible
They want the teacher to use English all the time

%
12.4
8.3
20.7
20.0
26.9
11.7



5 DISCUSSION 
Teachers’ responses in this study indicated that they had positive views about

maximizing the use of English in their teaching. Over 90% agreed (as Turnbull, 2001
suggests) that teachers and learners should speak the L2  as much as possible in
English lessons while less than 30% felt that learners should be allowed to use their
L1 (a position, however, for which there is also support today – e.g. Atkinson, 1987).
The vast majority even believed that using the L1 was not compatible with a
communicative approach to language teaching (this is a debateable point).   

Despite these views, though, the teachers also felt that the use of the L1 did have
a role to play, for example, in teaching young learners; the teachers also generally
agreed that learners preferred a teacher who spoke their L1. In reporting their
practices, only 34% said they use Arabic rarely, which perhaps suggests that Arabic
was more widely used than teachers’ earlier questionnaire responses suggest (such
tensions between what teachers report in questionnaires and what they do in the
classroom are not unusual). 

A wide range of reasons for which teachers used Arabic in English lessons was
identified; the most commonly cited related to explaining ideas, vocabulary and
grammar. These findings reflect those in Al-Hadrami (2006), who also found that
explaining grammar, vocabulary and concepts were the main reasons why the L1
was used by Omani teachers of English.

Teachers were also asked how their learners feel about the use of Arabic in
English lessons. No clear conclusions can be reached here as while over 25% said
learners want teachers to use Arabic as little as possible, almost 21% said the
opposite – that learners want teachers to use Arabic as much as possible. It would
be interesting to explore how teachers reach conclusions about what their learners
prefer and what impact on teachers’ practices their views about their learners’
preferences have. In terms of why learners use Arabic, the two most common
reasons according to the teachers were to translate English words into Arabic to
show they understand them and asking for help in saying something they do not
know how to say in English. 

5.1 Limitations 
This study raises a number of interesting issues but certain limitations must be

acknowledged. Questionnaires allow the study of broad patterns without providing
in-depth understanding; for this reason, the thinking behind many of the answers
the teachers gave here could not be explored. Also, while asking teachers what their
learners feel is interesting, a parallel analysis of learners’ actual opinions would
have been valuable here. The specific nature of the context studied must also he kept
in mind; teachers in other parts of Oman may not necessarily have the same views
as the group studied here. 
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6 CONCLUSION
Overall, the picture which emerges here suggests possible tensions between

what teachers of English feel is desirable in practice vis-à-vis L1 use, what their
learners prefer, and what happens in the classroom. Teachers may feel that L1 use
and communicative language teaching are at odds with one another (this is not
necessarily the case) and believe that ‘modern’ instructional practices minimize L1
use. At the same time, though, they may be faced with learners who expect some L1
use, and the result may be that the degree to which Arabic is used in English classes
is more than these questionnaire results suggest. For this reason research of this kind
needs to be supplemented with observation and interviews so that we can obtain a
clearer understanding not only of what teachers believe but also of what they do
and why. 

REFERENCES
Al-Alawi, T. M. (2008). Teachers’ beliefs and practices about the use of L1. In S. Borg

(Ed.). Investigating English language teaching and learning in Oman. Muscat:
Ministry of Education, Oman. 

Al-Hadhrami, A. H. (2008). The role of the L1 in Grade 5 EFL classrooms. In S. Borg
(Ed.). Investigating English language teaching and learning in Oman. Muscat:
Ministry of Education, Oman. 

Al-Hinai, M. K. (2006). The use of the L1 in the elementary classroom. In S. Borg
(Ed.). Classroom research in English language teaching in Oman. Muscat: Ministry of
Education, Sultanate of Oman.

Atkinson, D. (1987). The mother tongue in the classroom: A neglected resource. ELT
Journal, 41, 241-247.

Bryman, A. (2008). Social research methods (3rd ed.). Oxford: Oxford University Press.
Cameron, L. (2001). Teaching languages to young learners. Cambridge: Cambridge

University Press.
Cole, S. (1999). The use of L1 in communicative English classrooms. The Language

Teacher. Retrieved 11 May 2008 from 
http://jalt-publications.org/tlt/files/98/dec/cole.html

Dornyei, Z. (2003). Questionnaires in second language research: Construction,
administration and processing. New York: Lawrence Erlbaum. 

Gill, S. (2005). The L1 in the L2 classroom. Humanising Language Teaching, Year 7,
Issue 5. Retrieved 15 May 2008 from www.hltmag.co.uk/sep05/index.htm  

Harbord, J. (1992). The use of the mother tongue in the classroom. ELT Journal, 46,
350-355.. 

Jin, Z. (2003) New wine in an old bottle: innovative EFL classrooms in China.
Retrieved on 12 January 2008 from
http://www.iatefl.org/content/newsletter/172.php

McCann, K. (2005). Not lost in translation. IATEFL Issues, 186, p8. 
Medgyes, P. (1999). The non-native teacher. Ismaning, Germany: Hueber. 
Munn, P. & Drever, E. (2004). Using questionnaires in small-scale research: A beginner’s

guide. Edinburgh: SCRE. 

190



Nation, P. (2003). The role of the first language in foreign language learning. Asian
EFL Journal, 5(2). Retrieved 5 June 2008 from 
www.asian-efl-journal.com/june_2003_pn.pdf 

Prodromou, L. (2000). From mother tongue to other tongue. Retrieved 13
September 2007 from
www.teachingenglish.org.uk/think/methodology/mother_tongue.shtml  

Schweers, W. Jr. (1999). Using L1 in the L2 classroom. English Teaching Forum, 37.
Retrieved 10 June 2008 from
http://exchanges.state.gov/forum/vols/vol37/no2/p6.htm 

Tang, J. (2002). Using L1 in the English classroom. English Teaching Forum, 40.
Retrieved 10 June 2008 from
http://exchanges.state.gov/forum/vols/vol40/no1/p36.htm 

Turnbull, M. (2001). There is a role for the L1 in second and foreign language
teaching, but... The Canadian Modern Language Review, 57, 531-540. 

Van Patten, B. (2003). From input to output: A teacher's guide to second language
acquisition. New York: McGraw-Hill. 

191



<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Left
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.4
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /DAN <>
    /DEU <>
    /ESP <>
    /FRA <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /PTB <>
    /SUO <>
    /SVE <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice


